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This report represents a synthesis^of data related to 
of the Parent Education follow Through (P&FT) Prograi^ 4n 
(Washington) School Distri<^t* I€\was compiled from reviews, 
documents and interviews with' both' model sponsor stair a*nd 
patents, teachers, community leaders and others within ^the Takima 
School District. The program, in which 'pataprofessionals and parent, 
educators worked with- child;;ren in Jtindefcg^rten and first grade 
classroom.^ and wi*th their laothers in the homes, is briefly described* 
The political, economic and ethnic characteristics of the community 
and' school staff are noted. The community* s response to the progiram 
is said to be generally positive. It ts concluded that the PBFtC 
program is a dynamic force for institutional and social change vitiiin 
the Takima community. Factors contisibuting to the apparent success, or 
the, program are discussed, along with some <>riticisms leveled at tl^e 
''program. (Author/BH) , ^ ■ \ 
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latroductioa 



is based primarily oa 



Th« deVelopmeat o£ the Parent Education Folltow XhrougK Program (PEFT) 
the beliefs that parents are the first and best 
teachers of their own children and that the honi^ is the most long-lasting 
learning institution a child experiences (Olmsted, 1977>. Recent studies 
have supported these beliefs through f.indings which i^ndicate the importance 
of cansi<ierin&'factors such as the home and the conimunity when attetnptii^g 
to improve c^Mldi^'3 academic performance. These studies suggest that 
schools may no longer presume to as'sume the full responsibility for the 
education of children (Gordon, 1977, 1977-78). -For instance, Palmer's (1977) 
work shows that by helping parents to become proficient teachers of their 
children that we can positively effect the performance of those children 
in school. The work of Keeves* (1975) and others reveals %hat ^factors out" 
side the school and classroom account for at least 50 percent, of the variance 
in students* achiev^emeht . 

Though, recent reports (Andei:son, 1977; House, 1977) have shown that 
chilfij^en in^ our program have made significant achievement gains in accderriic ■ 
^reas , these reports "did not attempt to document the most significant or 
iViique aspects of our program. These aspects include "such things a^ the 

impac't of the program op^ the family^, the school system^ and t'he community. 

\ * ' ♦ * 

Concern with documenting tstie most significant or unique aspects of the PEFT 
pirogram aqd Ithe realization that the effects of the program vary from 
community to community led to the design of a se#ies of studies using ethnq- 
graphii techniques. It was felt that such studies would be an exploratory 
step in^etermining What impa^:t the PEFT pro^1?im is having within the' various 
cpnmiuniti^g^s in whiqh it^ is being' implemented. \ ^ 
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Procedures ■ ' 

— « 

■ ■ sr - ' 

This report represents a synthesi's of. data related to the impact of 
tlie PEET program in the Yakima School District, Yakima, Washington, Jt was 
compiled from reviews of written documents and interviews with both model 
sponsor staff and persons within the Yakima School District^. 

The model sponsor staff interviewed .w^re those directly iYivolved wJith 
implementation of the ^program in Yakima, -Those interviewed within the 
Yakima Schc^l District were chosen by the PEFT staff there. * Th^ 2J PEFT 
parents and three** non^-PEFT parents interviewed were^ selected by, ^ modified 
random selection procedure. Additional persons interviewed were nine 
Parent Educators (PEs>, eleven PEFT teachers, seVen. non*PEFT te'achers , four 
principals,^ eleven central, of fice staff, four community leaders, and seven 
others who were involved, in relaited programs. In all 77 of-$0 individuals 
(or 86%) scheduled to be interviewed were* able to keep their interview 
appointments . ^ ^ , ■ 

The majority of interviews were conducted in private bf f ice^ at the 
central administratiocr^building. A few parents were interviewed in their 

^ t r 

homes while most teachers were interviewed in their classroopis^ 7 

It was explained to '^ch person interviewed that the *mod4l sponsor 
wisWed to obtain his or her evaluation of the PEFT program; most specificall; 
that related to the effects of the program in the following Miour areas: 
Xl) the Yakima community in general/ (2) comprehensive servic^es including 

career development^ (3)" the Pol icy^ Advisary Cotnmittee. (PAC),' and (4) tlie , 

; ' ' ■> ' . f 

family. It was also stressed thrftf^the model sponsor would be interested 

in anything, that s/he might Wish to say about the^progratn th^t did not fall^ 

into one of these, three areas. ^ " 1 ' 



All legal and ethical requirements regarding consenf^and privacy 
were observed* ^ ^ " ^ ' , 
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Setting 

Geographically^ Yakima lies approximately half-way betweeh Settle, 
and Spokane ( H6me and school interact i 1977)* It is bounded on the east 
'by the Yakima River and on the west by the Cascade^ Range. The population 
^o£ the City of Yakima is approximately* 48^000; the pepulation of its 
entire metropolitan area is approximately 80,000'; 

Industry in this area is predominately agriculture oriented; other^^ 
businesses are primarily of a professional or setvice nature. Fluctuations^, 
in^ the, agriculture base cause a high degree of unemployment in Yakima com- 
pared! to the rqst of the State of Washington — 10 percent year around a'nd 
as. high as 15 percent in the winter months^. About qne-third of the ele- 
mentary school sipudents ^are eligible for free or reduced price lunches* 

The Yakima School District currently enrolls apprgximat^ly 13^000 
students and employs 600 building level teachers and administrators plus 
Central Office Staff, 

The funding of the Yakima Sc^Pol District reflects the rath^/^ cQnserva- 
tive, economic and political climate of the Yakima Valley, However, 
administrators are proud of the fact that while, traditionally, the per 
pupil cost in the District has been somewhat below the State average, : 



District'-wide achievement scores have been above the State^ average. 

The^1)icentennial theme for the Yakima School District^ officially 
adopited by the School Boardl, was ''Parents, Community* and Educators as . 
Partners,** A belief in the viability of this partnership is »the cornerstone 
of a philosophy tihich i^rmeates all aspects of the Yakima School District 
( ParentSj community* and educators as partners, 197^ ) - 
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Descrip^tion of >the Innovation ^ ' 

The 1977-78 school year.was*the PEFT program's tenth year of operation 
in Yakim^ ( Follow Through ap^^licatixXt for achool year 1977-78 » 1977, pp. 27)/ 
In 1977-78 it involved 34 K-3 classrooms ^nd served 687 low incoift^ and 215 
above J.OW income children. The economic and ethnic characteristics of the^ 
target population are- presented in Table . 

One certified teacher and two para^itrofe^sional parent educators were 

i 

employed in each kindergarten and first-grade classroom. In secoijd and / 
third- grade classrooms only one parent educator was employed because of / 



ERIC 



financial coi*straints imposed through se.'^eral years of a stationary leve^ 

of funditig. The parent educatots worked ^ith the children^ in t^e classroom 

and vith thfeir mothers (or ^'mothering ones*') in the homes. Families wip 

* 

children in the kindergarten or first grade received weejtly home visits 
from a^ parent^edy^^ior; families of .children in second or third grade class*- 
grooms received biweekly home visits^. 

^he ethnic characteristics of PEFT teachers aijd PEs are shown in 
Table 2. ' • 

The PEFT program director in Yakima was employed half-time in thai: 
position and half-time as building principal of a PE^'T school. Her admiai*- 
fitrative^^jipport staff included tliree full-time and one half-^time person " 
in the capacities of clerks bookkeeper, and secretary* Other^P^FT progr^nm 
support staff included trained substitute teachers, two parent educator, 
trainers^ one nurse apd o ne hearlth aide^ and a psychologists* Addition^l^ 
'funds within the 1*EFT program budget wre appropriated, for on^-half of the 
nine PEFT kindergarten teachers' salaries so that bhey might teach a single 
■ a€?ssion rather ^h an the double ^e^siori that the other district kindergarten ^ 
teacherffj t,aught. Other 'funds within the bu4g4t were allocated 5or parent 

* 

\ 
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Table 1 - " * " \ ■ 




Economic and Ethnic Characteristics of Target Population 








1977-78" . 




. • ■ . V N : % • 
1 ■ " ' V ^' 

' Economic Characteristics » - * ^ 




Qualified; Head Stare and low inc6me 6&7 6.2 




Non-Qualified 


15 ; 3.8 




Ethnic CharacteristiTcs 




• 


Black i . ^ 
Chiciano 


- " ■ 80 . -8.8 • 
^ , • " / 180 20.0 , 




Native American 


. . 21 -2.4 ' 




Oriental 


' . 3 " .3 
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^ ^ ' *Wh^te 


' ■ \ 
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■ ' ' . . ' 618 68.5' 




* 
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* • 

TOTAL • " 992 100. 0 . . , 
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Table 2 , > . 

pthnic Characteristics of Teachers and Parent Educator* 

1977-78' . ' ■ 



Teachers 



Parent Educators 



Black 
Chicano ■ 
Hawaii to 
White 



N 
2 

1 

28 



I 
6 

11 

3 
80 



N 
8 
1 
Q 
39 



i 
15 

13 

o' 

72 



TOTAL 



3f5 100 



54 



lOO 
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activities (including trave^ supplies", and babysitting), contracti^al 
medical and dental calre, and/ nutrition supplies. 

The total 1977-*78 PEFT program budget in Yakima wiis $56t),970. Of this 
amount, $448,776 was federal funds while $112,194 was contributed by the 
Yakima School District in the form of either in-kind-services or actual funds. 

General Discri^tion 'of Introduction and Implementation 

• 'The PEFT program was apparently chosen^by the Yakima School District *^ 
in 1968 for primarily two'reasQns: il) it presented a new way to effect 
student achievement gains, and (2) some of those most influential in the ^ 
District administration had always had an 'underlying philosophy of a home- 
'school part;iership. At t-hat time lihere was some skepticism among many in 
the District who were uncomfortable having parents assutne such a significant 
role in the schools' affairs. - ^ 

It is especially interesting, therefore, to note that b^ose who admitted 
this original skepticism were among those who- in describing the evolution 
of the PEFT program in Yakima since 1968 indicated that one of the most 
significant develotJ^pents was the degree^ to which parent- invc^^vement in the 
schools, or the home-^school partnership, ^lad become such a comfortable cop- 
cept for. all jconcerned— ^parents , students, and educators* 

In addition to the administrative supp6rt and felt need previously^ 
mentioned, several other factors appear to have confrribtitetl to the speed 

1 r 

with which the program was ori-gi-nally ^implemented, the success withH^hiah ^ 

it has been maintained, and the diffusion of its concep^ts througho^ut theV 

♦ 

District*- ^e of these was ^e demand for compliance, accompanied by s<ippor-t, 
from the model sponsor, Anothfer has be^n the fact that the PEFT program 
coordinator in Yakima has always hel<J a position in the District's administrative 
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hiferarchy e<]ual to, or above that >^ of the building principals with whom 
s/he mu^t wOrk to implement the prog^ram. Also a significan^t factor has 
been the absence of both tenure laws in the State of Washington and ^teachers 

1 w 

unions vithin the Yakima School 'District which allows the r^lacement or 
reassignment o£ staff m'^bers i^ho atre not philosophically or practically , 
meeting the demands of the PEFT- program, .Another factor has been the ' 
District policy of regularly rotating building principals which would s^em 
to remove the negative 9onnotations cJf reassignm'ent and, also^ insure the 
dissemination of PEFT concepts into non-^PEFT schools* Firfally, morale among 
staff members and their- regard for the District and PEFT administration 

' ■* 

seemed to be high^ ' j 

The PEFT program has been placed in schools iti low-income are^^of 
the District. Administrators have justified this by reasoning that the 
program is serving those childi^n and families with the greatest 'need, but 

* * T , 

' ' ' w 

this has caused some .stigma, to be attached ta placement in 'the program. ' 
.The infusion of a few middle^income children ' from overdrbwded schools into 
^EFT classrooms, and the Disti^ict- admini^stj-ation's efforts at communicating 

the essence of the program to the community, 'have only partially alleviated 

this stigma. - . • " 

At schools vAiere not all pritnary classrooms participate in the program*, 

^ ■ • \ 

PEFT classrooms have often become "stacjced" witK "problem childiran/' 

Oespife, the program coordinator's suggestions to the contrary, principals 

have tended^ to place chi'ldren whom ^hey feel have greater acacjemic or 

personal needs in PEFT classrooms wher€?*they will have more adult contact. 

The placement of the program in predoiiinately low-*income schools'and 

Jthe "stacking" of some PEFT classrooms have .caused difficulties with eval^ 

* 

uation. It has been impossible to establish suitabj.e control groups for 
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evaluation purposes either by school or "by classroom. This woujd, apparently* 
present the most difficulty in the analysis o£ data from the standardised 
achievement te$ts given in the areas of reading and mathematics. 

During the ten years that th^ PEFT program has existed in the Yakima'' 
■ School District, adaptations of th? program have been necessary because of 
reduced or stationary levels of funding.. The adaptation^, sui;h as limit^ 
ing second and third grade classrooms to one parent educator, may have * 
stunted the model in the purest sense, but are within the, bounds 6t con- ^ 
tinued implementation of the essential components of the modei. The 
adapktations necessitated by reduced funding may even have allowed the pro- 
gram to appropriately evolve as PEFT staff and families have become more 
fopl|^isticatl?d in their understandings of tlife-^asic PEFT program concepts. 

Effects of the Parent Education Follow ThroOgh Program 

The Community . Evidence of the effects of the PEFT program on program 
development and attitude change! within the Yakima School District may be 
seen ui the positive expressions of support by PEFT families and staff, 
other Bistridt staff, an^i other community peoplfe. ^he most tangible - ^ 
evidenoj is, however, at least 21 documented "spin-off" programs and acti" * 
vities which have been instituted on a volunteep'basis",- with District 

, > ^ ^ : 

funds, or for which other outside sources of funding have been sought. 

• * + ■ - 

Communication between the District and the community regarding the 

PEFT program has apparently been excellent; every person interviewed was_ 

familiar with nhe program and most appeared to understand its emphases. 

Two PEFT parents raised hi^'rsh criticisms of various aspects of the program 

which seemed, primarily, to reflect their lack of ynderstanding of the'' 

program's btijectives. BeoBuse it was impossible to determine the extent 

to^ which these parents ^y .have reflected the feelings of others, their 
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criticisms bear consideration and suggest that further efforts at cotnmuni" 

cation may be necessary.. ^ ^ . , * 

' ^ ^^ Comprehensive' Services . ,The*ef£ects of the program in- the areas of 
\' . ■ • ^ . " . . 

comprehensive services appear to be most positive in the ajreas of career 

development and the-delivery o£ auxi^jjf.ary services. The^PEFT progr:am has 

^ served as a career ladder, most significantly, for lovincome parents-and 

female staff members. The Efficient coordination of community resources 

and PEFT resources for the successful delivery of auxiliary services was 
r 

verified, repeatedly, by parents. 

The Policy Advisory Committ^^e (PAC) ■ TUe' PEPr staff has taken many 

' steps to insure^the success ^of the PACs through increased , staff aucl pareftt 

' < ■ * 

participation. ;Iany oi l^ese steps have* been perceived $s paternalistic , 

at best, and condescending at worst, by some of the parents* , Tlioirgh these 

parents appeared to be .5mall>minori^, ,it was not possible to accurately 

^-"^ * assess the extent of these perceptions ^mon^ the<?EFT parents* It is clear, 

however, that this is a matter of some concern for both PEFT staff and* 

\ \ parents, , • * ^ 

T he Family . The effects of the model related to changes^ in- family life 
J ■ I. * 

* : ■ ' ■ 

were reported to 'be very plisitive. It is encouraging that PEFT staff, 

^ ' '^^-^^ , ' . ' 

PEFT families , /and thosis who ar^ no longer PEFl^ participants all attest to 

t the long-term, *difiuse effects of the program on their families' lives* ' 

It was repeatedly ass^jrted by thoso interviewed* that tho PEFT Program 

in Yakima has: ^ ■ ™^ " * ^ 

* * " (1) improved tKe self ^concepts of those related to the 

.program in v^^ous roles, ^ ' 

*i2} improved th^^^l^^ity of parent/chil*d interaction,^ ^ 

(i) improv^l^the qu^tity of home/school communication, 

.E^' ' ■ •■ ■ ■ ' ■ -12' . • J r 



Yakima Impact ^tudy 

r u 



^'^^ * iiDproved the interactions among peoples of different 

^ socio-ecotiomic ^backgrounds, 

■ V ' v^^^ helped llkr -income and^ minority parents become advocates 



for th-flpPlves, 



t6) h^ped low-income, parents become independently* func- 
ing members, of Society, and, , - 
^ , ^ ^^^fem 'sQjtCompletely^ diffused ttyroughout the Yakima Schools 




J(Ji^tri^^|hat its concepts p^ermeate ail aspect^ of the 



''^'fcSraH^^ functioning. 



^ These positive asserti^sS^long with the criticisms ' leveled^ at the PEFB^ 

program, and the staff's concern with the criticisms . of the prograirt, inai- 

- ■ * ' " ■ 

cate that the PEFT program is a dynamic -for<:e for inst;.itutional an<^ social, v 
change within the Yakima community, - * 

' 1. Through it was impossible J* given the limitations of this study, to 
define with preci^sion why the' PEFT model has been so well received and impl^ 



mented within the Yakima commjjnity, there was a J'sense" of some of*the con- 
tributing factors.* . ^ 

* (i) Yakima is relatively isolated geograpJ\icall5j_which forces its 
residents to,^be\or b^ecome community centered^ * 
{2)'Yakima is conservative, polifcitally -anoeconomically, and 
' - its residents are ^morei likely tp respond to* fi 'program over 

' ^ which they feel they have control and which they feel -they 

can adapt to their needs. 

♦ ' * 

(3) Yakima , residents express a feeling of responsibility for 

S 

"taking care of their own" which they^ attribute to their \ 
conservative nature/ ' ^ ' * 
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^ . ' ■ : ■ . ■ ■ '% ■ ■■' 

(4) Yakima^ because of its periodic economic depr^ss-fons, has 

not had an'l^flu^ of ''outsiders** who migiit'^agita\:e for change. 
, ^ The community i$ **at peace*' uith itself. ' - \ - 

(5) Yakima has little*i£ any, bussing to its elementary , schools; 
' 'because families live in ttie, neighborhoods ;Where their. .' 

children attend. school , it^is possible to develop a sen^fe of 

^ " , '1 , ' , ■ " * ^ ^ fr W ^ ' 

community spirit with the school as the fpcal poin*€, i^. , 

' ■" ■ ■ ' • ' ■ / " ' / 

(6) Yakima ' s" middle-income parents. find the concept of "parents /, 

...... ' r ^ 

. . ■ ^ as partners" appealing^^ and they are anxious to imptpve their 



, parenting' skills. This is'^ la^rge segment^of Yakima ' poj>u-' 

lation^ and they have supported the concepts of fhe P^FT >r 
program and lobbied for the extension of"these concepts^i^nto ' 
theit own.schoolSv ' 

(7) Yakima's low-Income parents' support 'the program-^or all the 
reasons previously named^ but also be^^se the gaps between 
socio*-economic factions within thfe community" have never grbwn ^ 
so wide that they were impossible to bridge ^ 

(8) Yakima's school officials genuinely beli^&ve in the efficat;y 

^ of- a home/school partnershv^. They work very hard to dissemi- 
nate this notion throughout the conimunity, and they attempt 
to incorporate- it into all District programs,;and activities. 
This belief originally grew out of their search for ways 
'to improve students' achievement iq academic areas; but that 
concerti has, apparently, become secondary- 

^\(9) Yakima's PEFT program coordinators h^fii/e'had both the authority, 
through their placement in the administrative hierarchy, and 
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. ' • ' . • ' . 13 ' 

the respect, th'rough thfe it -extremely positive relationships 
with other gtaff members, to, successfully and appropriately 
implement the program. 3 . . ' 

The Parent Education^ FoTT5wj Through Program works in Yakima because 

X • . - . . ' 

it works TOr TCakima. ly^is difficult to concej^ve of a community in which 
the program could have been more c<^pletely and successfully implemented. 



/ 
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